
Integrity in Education for Future Happiness, pp. 9–18

ACADEMIC INTEGRITY TEACHER TRAINING:
PREVENTIVE PEDAGOGICAL PRACTICES ON THE

COURSE LEVEL

Sonja Bjelobaba

Abstract: More often than not, academic integrity as a discipline is defined by stating what it
is not. Instead of focusing on what we want our students to do, we tell them that they should
not cheat, plagiarize, collude, falsify or fabricate data, or engage in contract cheating. When
defined in this way, academic integrity focuses on corrections of students’ behaviour, detection,
and punishment, still generally managing to avoid explaining to students what we want them to
do instead.

Academic integrity can – and should – be defined in other ways, as a set of positive values or
an agreement with ethical and professional principles, standards and practices that involve the
whole institution.

Such a change in the definition inevitably changes our teaching of academic integrity:
instead of correcting students’ behaviour, different methods of the preventive and pedagogical
promotion of academic integrity can be explored. One of them is an integration of academic
integrity across the curriculum thus permeating all higher education. In order to achieve that,
educational measures should not only be aimed at students, but to their teachers as well. In this
paper a structure of an academic integrity teacher training workshop is presented with a focus
on the integration of academic integrity in curriculum through constructive alignment and the
examples of different preventive pedagogical practices.

Introduction
It is a frequently heard lament amongst teachers that “students should know that!”
but it is not clear that this frequently voiced expectation is warranted. Students are
generally not psychic, and particularly at a time in which students from vastly varied
types and levels of academic preparation are admitted, such assumptions cannot be
made. When it is essential that students obtain subject matter mastery, we make
the essential information part of our curriculum; we do not assume that they already
know what we want them to know. We do not demand that they find the information
themselves or refer them to a web page or policy and consider the matter done, yet in
the case of academic integrity, a sheet of paper – a policy, an honour code, a reminder
that cheating and plagiarism will be punished or that they are expected to cite and
reference correctly – is often the only “instruction” students receive on this complex
problem.

Although the presence of policy documents and honour codes can have a positive
effect on academic integrity (Bretag et al., 2011; McCabe, 1993; McCabe & Treviño, 1993;
McCabe et al., 2001), previous research has also shown that students rarely read policy
documents and that their “understanding of plagiarism and how to avoid it requires
much more than knowing what is in the policy documents” (Gullifer & Tyson, 2014).
Therefore, having a policy document and/or an honour code might not be enough.
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The enigma behind the sheet of paper pedagogics is the fact that academic integrity
is a discipline that, much like apophatic theology (via negativa), is all too frequently
defined by what it is not: it is not cheating on exams, it is not plagiarism, not colluding,
not falsifying, not fabricating, not contract cheating. There is a correlation between
the definition of academic integrity and the approaches to teaching and to dealing
with it: when defined as what it is not, academic integrity focuses on prohibition and
correction of students’ behaviour. We focus on detection and punishment instead of
teaching students what to do instead.

Academic integrity is not a divinity and thus can, and should, be defined in ways that
focus on the positive approach of what it is. Glossary for Academic Integrity describes
it as “Compliance with ethical and professional principles, standards and practices
by individuals or institutions in education, research and scholarship” (Tauginienė et
al., 2018: 7–8). International Center for Academic Integrity defines it in terms of
six fundamental values: honesty, trust, fairness, respect, responsibility, and courage
(International Centre for Academic Integrity, 2014).

Such a development of the definition with a focus on what academic integrity is
and what values it consists of, leads to shifts in research, teaching and discussing
academic integrity frommethods that concentrate on the detection and punishment of
misconduct toward focusing on the preventive and pedagogical promotion of academic
integrity (Bertram Gallant, 2008; Bretag et al., 2014; Carroll & Zetterling, 2009;
Ferguson et al., 2007; Morris, 2016), and, finally, to developing a culture of honesty with
clear standards and a holistic and systematic approach where the whole institution is
included in the process (Bertram Gallant, 2016; Collins & Amodeo, 2005; East, 2009;
East & Donnelly, 2012; Macdonald & Carroll, 2006). Such a holistic approach contains
a variety of methods and measures where policy and practice are aligned (Bretag et al.,
2011) and where staff is highly engaged in the development of a shared understanding
of academic integrity (Morris & Carroll, 2016). Another aspect of such an approach is
having adequate pedagogical measures: we cannot assume that students already know
everything about academic integrity, we have to educate them.

Teaching academic integrity

In those cases, where educational measures regarding academic integrity exists, they
are often aiming at students, teaching them basics of academic integrity such as how
to reference properly and how to avoid plagiarism in general. These instructions are
often done as short introductory courses, lectures, or seminars in the beginning of the
educational process and normally facilitated by some specialist in academic writing or
academic integrity such as librarians, or academic officers. The educational measures
are often multidisciplinary presented and the discipline specific views on the academic
integrity and academic writing are normally not considered, although such specifics
can present a problem for a student when they start to write academic texts (Currie,
1993).

As approaches to academic integrity are most effective when they are customized
to specific learning contexts, hence a positive, proactive and holistic approach towards
academic integrity should be an integrated part of the curriculum. That means that a
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multidisciplinary course in academic integrity in the beginning of an education is not
enough. In addition to such specialised introductory courses, the aim should also be
to generate and practically implement the knowledge on academic integrity across the
curriculum thus integrating academic integrity in all spheres of education and enabling
a discipline specific approach. Such an implementation of knowledge in these fields
requires a holistic approach including a professional development of teaching staff that
encompasses different aspects of academic integrity and gives teachers tools to discuss
these issues with their students.

Teacher training workshops

In this paper, I want to discuss the structure of the teacher training workshops I have
been teaching at different higher education institutions in Sweden and abroad, as well
as on various national and international conferences on campus or online. The aim
of these teacher training workshops was to develop awareness and knowledge on how
to integrate academic integrity as a part of courses and programmes by the usage of
constructive alignment strategies (Biggs, 1996, 2003). In the hands on part of the
workshop preventive pedagogical strategies were discussed in relation to particular
disciplines and learning contexts.

The workshops were introduced with a discussion about what academic integrity
is and how it could be defined, as well as a discussion on how teachers could foster
academic integrity. The discussion also included the raising awareness of misconduct
cases and equipping teaching staff to recognize and uncover the misconduct as well as
the guidance on how to report it, how to use text-matching software, and on how to
use policy documents and guidelines.

The workshops were given in two variants. In the first one, all the participants came
from the same institution. In that case, the curriculum that was discussed were actual
courses at the department and teaching groups had the opportunity to directly work
with the actual course syllabuses, course content and assessment. In the second variant,
the participants had amultidisciplinary background andwere asked toworkwith a pre-
arranged set of courses that they at a later stage could use as an inspiration for working
on their own courses.

The pre-arranged set of courses was created in order to illustrate the progression
during different stages of the learning process using Bloom’s taxonomy (Anderson et
al., 2001; Bloom et al., 1984) thus ensuring a systematic approach during different stages
of higher education. The pre-arranged sets of courses that were discussed in groups
included courses on different levels, in several disciplines and with various number of
students such as:

• An introduction course in Computer Architecture, 30 students, 1st semester
• A course in Law, 120 students, 2nd semester
• A course in Biomedicine, Bachelor thesis writing, 21 students
• A PhD course in Russian linguistics, 5 students

Participants were divided into groups. Each group was asked to discuss one of the
courses throughout the workshop, first within the group and later with all the other
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participants. The discussion was preferably facilitated in an active learning classroom
in order to enhance participants’ learning experiences and foster discussion (Park &
Choi, 2014) but in an online version facilitated in Zoom, combined with a pre-prepared
Padlet was used as a discussion tool in order to enable active collaboration (Beitz, 2019;
Garnham & Betts, 2018).

The main part of the workshop was a practical approach to integrate academic
integrity on the course level by using the constructive alignment (Biggs, 1996, 2003).
In constructive alignment, the learning outcomes we intend students to learn are
aligned with teaching activities and assessment tasks. It is apparent that the knowledge
on academic integrity is currently most often not integrated through constructive
alignment: an assignment that contains plagiarism or flawed source usagewill be failed,
so good source use is something that is examined. However, this assessment is usually
not aligned with appropriate learning outcomes or learning activities as it is often
assumed that students already know how to cite and paraphrase correctly. Thus, we
are assessing something that is not a learning objective of the course and without the
usage of any learning activities.

Students often do not perceive that the pedagogical measures on academic integrity
that were given were enough (Bjelobaba et al. 2020, forthcoming). A proposition to use
constructive alignment in teaching the source use was previously proposed by Pecorari
(2013), however, the same principle could be used to teach other aspects of academic
integrity as well. In order to do that, teachers should be equipped to develop learning
outcomes, activities and assessment appropriate for their courses.

Learning outcomes

In a holistic approach, academic integrity should be clearly expressed as learning
outcomes of a course. The first question workshop participants were challenged
to consider therefore was: How can learning outcomes on academic integrity be
developed in various courses to ensure the knowledge of source use, develop good
research practice, and foster academic integrity in general?

There are several questions to be asked before choosing appropriate learning out-
comes for a specific course (adapted from Pecorari, 2013): What do students need to
know about academic integrity? What skills do they need to know to be able to do the
assessments and task in the course? What do they already know and what they need
help with? When is it appropriate to introduce that knowledge?

Courses on different levels will require different learning outcomes. Learning
outcomes on academic integrity could be thematically categorized:

a) Knowledge on academic integrity.
After a course, a student should be able to:
– Articulate an understanding of what different forms of misconduct are (falsifi-

cation, fabrication, plagiarism, deviations from good research practice)
– Be able to identify different forms of misconduct
– Know where the information and policy documents can be found
– Know the procedures used at the university for detecting and responding to

misconduct
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b) Knowledge on academic writing.
After a course, a student should be able to:

– Identify bibliographical information in a text
– Understand how sources have been used in texts which signal them transpar-

ently
– Know what the function of referencing is
– Know how to cite and paraphrase correctly
– Be able to signal to the reader what is his/her own words and what is someone

else’s words

c) Knowledge on research integrity.
After a course, a student should be able to:

– Articulate an understanding of norms of good scientific research and research
ethics

– Have the knowledge of and be able to apply the ethical standards in research
– Have the knowledge on the obtaining of permits from the relevant authorities

(ethical approval, etc.)
– Have the knowledge of rules and regulations (Vancouver rules for co-authorship,

etc.)

After presenting different types of learning outcomes, participants were asked to
discuss and write learning outcomes that are appropriate for the course examined in
their group and to take appropriate steps to ensure progression of these outcomes in
accordance to Bloom’s taxonomy (Anderson et al., 2001; Bloom et al., 1984). After-
wards, the learning outcomes in different courses were discussed with all workshop
participants.

Learning activities

The second question workshop participants discussed was what tools and activities
would be most adequate to align with the proposed learning outcomes. In order to
help students build up knowledge of academic integrity, participants were asked to use
appropriate learning activities. A range of such activities was presented.

Several examples of learning activities appropriate for developing academic integrity
can be found on the Internet, in databases such as the website of European Network
of Academic Integrity (http://www.academicintegrity.eu/wp/all-materials/) and work-
shop participants were encouraged to use those tools.

One important activity is fostering a discussion on academic integrity and the
expectations on students: why do we ask our students to write in their own words,
what do we mean when we ask them to produce an independent writing, and how do
we view learning? Is learning something that occurs when a student is able to repeat
a text word for word or do we see learning as a process that includes a student being
able to process the knowledge and incorporate it with previous knowledge?

Learning outcomes that focus on the knowledge on academic integrity could require
activities such as locating and discussing the policy documents and honour codes at
the institution.
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If the focus of learning outcomes on the course is on academic integrity that is
related to academic writing and proper source use, several activities can be done in
order to actively work with the discipline specific scientific texts asking questions
such as: “Why did the author reference in this way?” Students can be asked to make
summaries of a particular text or paragraph, different aspects of referencing can be
discussed and examples of wrong source use can be given, and different subtleties of
plagiarism such as paraphrasing rules, referencing to the same author in one paragraph,
translating citations, second source usage etc. could be discussed (See also Breen
& Maassen, 2005; Pecorari, 2013). Academic writing has different characteristics in
different disciplines – showing examples of plagiarism and patchwriting (Howard,
1995) in a specific discipline is a form of enculturation that is necessary to fully master
the academic literacy contract in that particular discipline.

Note taking skills that minimize risks of plagiarism such as using their own words
as much as possible and using different colours for direct citation in order to avoid
inadvertent plagiarism could be an appropriate learning activity.

Timemanagement should be discussed in order to avoid what BertramGallant (2016:
987) calls the “3 am syndrome” that occurs when students cheat because they run out
of time, are exhausted or feel too much pressure.

After presenting different types of learning activities, participants were asked to
choose the activities that are most appropriate to secure that the learning outcomes
in the course they discussed were obtained. The chosen activities were later discussed
with all participants.

Assessment strategies

The last question discussed in the workshop was: How can different practices in
assessment design and practices affect academic integrity and make it harder and
undesirable to engage in misconduct? Several assessment strategies were presented.

If the learning outcomes are focused on the knowledge on academic integrity such as
the knowledge of the rules andwhere to obtain the information, that knowledge should
be assessed. For learning outcomes that focus on academic writing, students can be
examined on plagiarism, reference techniques, etc. In order to gain most pedagogical
advantages, it is important to give feedback on referencing and to give students the
opportunity to revise.

Another aspect of assessment strategies concerns the instructions on the exam. The
instructions should be clear and comment aspects of academic integrity: if collabora-
tion is not allowed, it should be stated, and students should always be reminded of
the importance of referencing correctly. In the instructions it could be recalled that
everything that is quoted / referenced should be listed in the literature list (but not
everything that students have read).

Although the efficiency of the text-matching software can be discussed (Foltýnek et
al., 2020; Weber-Wulff, 2015, 2019), the usage not only can spot texts from the Internet,
but also increases the number of texts in the databases hence making it harder to re-
use other students’ texts. The software can also be used pedagogically to give feedback
to learn about proper source-use (Davis & Carroll, 2009).
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Designing the assessments is an important strategy in reducing misconduct and
teachers training should discuss designing assessments that makes it hard to cheat:
asking an outdated or generic question that can be googled in fiveminutes (“Write 2000
words on French revolution”) will probably result in several copy-pasted Wikipedia
entries. Instead, some thoughts should be put in the designing of the assessment
and the assessment questions as original assessments will require an original answer
(Carroll & Appleton, 2001). Instead of finding an answer, the focus should be on
making one by using individual experiences, contexts, or contemporary events or
applying a specific theory on unusual set of cases. Other strategies include regularly
changing old questions and exams, formative assessment that spreads assessment
across themodule, referring to contemporary events, making assessments relevant and
stimulating (Bloxham & Boyd, 2007).

As contract cheating – a form of academic dishonesty in which students pay others
to complete their coursework (Clarke & Lancaster, 2006) – is on the rise and present
a serious threat to academic integrity (Bretag, 2019a; Newton, 2018), teacher training
should discuss that problem. Previous research (Bretag et al., 2019b) has shown that
there are no assessment types for which students reported a 0% likelihood of contract
cheating, but that students did perceive four types of tasks that are least likely to
prompt contract cheating: in-class tasks, personalised and unique tasks, vivas and
reflections on practical placements. As there are no assessment types that are verified
against contract cheating, an increased focus should be given the process by the usage
of formative assessment thus making the process important by giving credits for it as
well and not only for the end product (summative assessment). Meta-writing in form of
a research diary or a logbook with descriptions of different stages of the project writing
could also be used (such meta-writing can of course also can be purchased, but might
make an additional cost that could deter some students from it).

An improvement of students’ academic writing skills is highly connected to the
improvement of academic integrity as inadvertent plagiarism can be reduced: the
source of unintentional plagiarism and patchwriting is often based on the underdevel-
oped skills in academic writing (Sutherland-Smith, 2008). Hence, it is important that
teachers take part in the writing process and ensure to not only get the last version
but to give continuous feedback in order to develop students’ writing skills (Court,
2014). Students should also show their activity during different process stages by using
formative strategies including peer-assessment as research has shown that providing
and receiving feedback from peers leads to improvements of writing performance
(Huisman et al., 2018).

After discussing assessment strategies, workshop participants were asked to discuss
what strategies could be useful in order to create an alignment with the learning
outcomes and learning activities in the course they worked with.

Conclusion
In a holistic approach towards academic integrity, a proactive pedagogical approach is
crucial. This pedagogical approach is not limited to education measures given in the
scope of an introductory course, but should be integrated in all relevant courses within
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the tertiary education. In order to achieve that, teaching staff should be equipped
through professional development programs andworkshops. In order to give students a
discipline specific introduction to academic integrity, it is necessary to equip teachers
with methods and strategies to explore different preventive pedagogical practices on
course level. After a teacher training workshop, a teacher should have the knowledge of
what academic integrity is, how to informhis/her students, how to discovermisconduct
and where to report it, how to write the instructions in an assignment and how to, by
means of constructive alignment, integrate academic integrity into all relevant courses
given in the tertiary education.
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