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INTRODUCTION

COVID 19 pandemic has significantly impacted
higher education, as the universities had to transi-
tion to online learning, and online exams replaced
traditional face to face exams (Salah et al., 2020).
Although, online exams have previously been used
across the world (Harris et al, 2020), their widespread
adoption in the wake of the pandemic has made them
a vital consideration for higher education (Salah et
al., 2020). One major recent concern of students and
faculty with online assessments is academic integrity
(Harris et al, 2020) and “e-dishonesty” a more recent
phenomenon, refers to academic dishonesty in the
online environment (Sendag et al., 2012)

Extant research reports mixed results for student
perceptions of the scope of academic integrity in
online exams. Some studies e.g. (Miller et al. 2012,
Watson and Sottile, 2010) found that students
believed there was more cheating on online exams as
compared to face to face exams, while other studies
contradicted these findings (Harris et al. 2020).
Further, perceptions and behavior are shaped by
the cultural contexts (Peled et al. 2020). Therefore,
more studies are needed to investigate E-dishonesty
in different cultural contexts (Adanir et al. 2020) to
build upon collective understanding of this relatively
new phenomenon, that has emerged during the
sudden unplanned transition to online environment
triggered by the COVID-19 pandemic.

From a cultural perspective, few studies have
been conducted studying the perception of students
toward online learning in the middle east. In fact,

Elmehdi and Ibrahim (2019) suggest their study
to be pioneering in this regard. They found that
more than half of the students in the United Arab
Emirates (UAE), irrespective of gender and age,
preferred online exams over traditional exams due
to the convenience. It is also interesting to note that
UAE is a very multicultural society with expatriates
belonging to over 200 nationalities, accounting for
88.52% population (About the UAE, n.d.). Further,
the literacy rate in the UAE is close to 95 per
cent (About the UAE, n.d.), and according to the
UNESCO Institute for Statistics, 77,463 interna-
tional students studied in the UAE in 2016 (Times
higher education, 2019). In addition, the UAE has
been ranked first in the Arab region, second in
Asia, and seventh globally in the Telecommunication
Infrastructure Index (TII), according to the UN E-
Government Survey 2020 (Khaleej times, 2020).

This makes UAE an appropriate research setting
to understand the phenomenon of e-dishonesty with
the research objective, “To investigate student per-
ceptions of what specific types of behaviors constitute
cheating/academic dishonesty during online exams”.
Through this exploratory study, we aim to addresses
a clear research gap and contribute to the current
literature on e-dishonesty. The findings will benefit
higher education institutions in understanding aca-
demic integrity challenges associated with organizing
online exams and hence assuring high academic
integrity in the online exams.
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METHOD

This exploratory study used the qualitative inves-
tigative approach, in particular grounded theory
method to gain a comprehensive understanding
of the student perceptions related to e-dishonesty.
Grounded theory method comprises a systematic,
inductive and comparative approach for conducting
inquiry to construct theory; and is a suitable method
for exploratory study, in order enhance the under-
standing on the topic (Glaser and Strauss, 2017).

The population for this study constituted two
large, multicultural and diverse universities based
in the UAE, with one traditional international
branch campus university that transitioned to an
online learning / assessment environment triggered
by the pandemic, and the other university was
an accredited semi-government university using a
blended learning approach for their programs since
its inception. This study adopted two popular data
collection tools i.e. focus group interviews and in-
depth personal interviews to collect rich qualitative
data, where 20 students participated in three focus
group interviews and 15 students were recruited

to participate in in-depth personal interviews. The
respondents were chosen for the purpose of answering
the research question i.e. purpose sampling was used.
Data collection was completed after reaching the
theoretical saturation where we couldn’t identify
any new themes or category from the participants
(Strauss and Corbin 1997).

Respecting the social distancing protocol due to
COVID-19, an online meeting platform was used
to interview the participants. The interviews were
recorded with prior permission of interviewees, with
assurance of confidentiality of data and anonymity
in reported results. The interviews were transcribed
shortly after the recording and the analysis started
immediately after the first interview; which helped in
concurrent data generation and analysis. The study
data was stored in a shared online repository to
which all researchers had access, for independent
analysis. Theoretical sampling was applied to define
and follow up clues from analysis, fill gaps, clarify
doubts, check intuition and test explanations as the
study progresses.

REFERENCES

About the UAE. (n.d.). The United
Arab Emirates’ Government portal.
https://u.ae/en/about-the-uae/fact-sheet

Adanır, G. A., Akmatbekova, A., and
Muhametjanova, G. (2020). Longitudinal
study of Kyrgyz students’ general physics course
performance in paper-based versus online–based
tests. Education and Information Technologies,
25(5), 4197-4210.

Elmehdi, H. M., and Ibrahem, A. M. (2019). Online
summative assessment and its impact on students’
academic performance, perception and attitude
towards online exams: University of Sharjah study
case. In Creative business and social innovations for
a sustainable future (pp. 211-218). Springer, Cham.

Glaser, B. G., and Strauss, A. L. (2017). Discovery
of grounded theory: Strategies for qualitative
research. Routledge.

Harris, L., Harrison, D., McNally, D., and Ford,
C. (2020). Academic Integrity in an Online Culture:
Do McCabe’s Findings Hold True for Online, Adult
Learners?. Journal of Academic Ethics, 18(4),
419-434.

Miller, A., and Young-Jones, A. D. (2012).
Academic integrity: Online classes compared

to face-to-face classes. Journal of Instructional
Psychology, 39(3).

Peled, Y., Eshet, Y., Barczyk, C., and Grinautski,
K. (2019). Predictors of Academic Dishonesty among
undergraduate students in online and face-to-face
courses. Computers & Education, 131, 49-59.

Salah, W., Ramadan, M., and Ahmed, H. (2020,
October). Effectiveness of E-Assessment in
Quantitative Modules, COVID-19 Consequences:
A Case Study by the British University in
Egypt. In International Conference on Interactive
Collaborative and Blended Learning (pp. 466-477).
Springer, Cham.

Şendağ, S., Duran, M., and Fraser, M. R. (2012).
Surveying the extent of involvement in online
academic dishonesty (e-dishonesty) related practices
among university students and the rationale students
provide: One university’s experience. Computers in
Human Behavior, 28(3), 849-860.

Strauss, A., and Corbin, J. M. (1997). Grounded
theory in practice. Sage.

Watson, G. R., and Sottile, J. (2010). Cheating in
the digital age: Do students cheat more in online
courses?.


